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CHAPTER I 
THE DEVELOPMENT OF RACE AWARENESS 
IN YOUNG CHILDREN 
Introduction 
"Our nation is moving towards two societies, one black, 
one white, separate and equal."'*' With these words, the Kerner 
Commission attempted to alert the American people to the grave 
racial situation in this country. Segregation, prejudice, 
discrimination, and their effects are not limited to adults, 
however. The complex attitudes and behavior surrounding 
black-white relations reaches down to the youngest age levels. 
"I don't like colored people." "He's lazy because he's 
colored." Racial attitudes like these are not uncommon in 
American society today. The only factor that distinguishes 
the above statements is that they were made by pre-school age 
children. The general public might be surprised to find that 
expressions of these type come from such young children, but 
numerous studies do suggest that race awareness occurs at a 
very early age. 
■^Judith Porter, Black Child, White Child (Cambridge, 
Mass.: Harvard University Press, 1971), p. 1. 
^Ibid . , p. 1. 
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Purpose of the Study 
The intent of this thesis is to show the effects of 
racial contact among very young black and white children in 
the development of their personality. Each child from an 
early age is nourished, protected and sheltered by his parents. 
He grows up in a community with relatives and friends of his 
same color; thus when he encounters someone of a different 
color than he, his reactions are determined by what he has 
been taught at home and in contact with his friends. The 
effects of race awareness and prejudice affect black children 
and white children quite differently; precisely because their 
process of socialization is quite different. 
The white child is taught he is superior and the black 
child that he is inferior. This can be easily taught to a 
very young child simply by the stresses placed on the basic 
colors, black and white in the home. White is associated with 
clean, nice, sweet smelling and black with dirty, nasty, or 
an unpleasant odor. When a child comes in contact with another 
child of either color he automatically begins to associate 
the color of this child with these traits. Black children 
being aware of this thus deny their color; this is hard to do, 
however, by a very dark-skinned child. 
However, young black parents of today are teaching their 
children to be proud of their color, hair texture, and facial 
features. This does not eliminate prejudices, but does reduce 
some unpleasant feelings that the child may have when in contact 
with whites that may prove to be harmful to his mental health. 
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One impressive trait about parents is their concern 
for their children. Those adults who are concerned with the 
types of ideas and problems and judgements transmitted to 
children are definitely concerned with the welfare of children. 
An important aspect of education involves training children 
to recognize beliefs that conflict with objective reality and 
their integrity. Children cannot be encouraged to substitute 
personal wishes for social reality without severe risk to the 
stability of their personalities. 
In America racial prejudice involves not only a pattern 
of preferred status, for some on the basis of skin color, but 
also feelings of hostility and aggression. 
Review of Related Literature 
Less than fifty years ago, some social theorists main¬ 
tained that racial and religious prejudices were inborn--that 
they are inherent and instinctive. These theorists believed 
that children do not have to "learn" to dislike those who 
differ from them in physical characteristics; it was natural 
to dislike those different from oneself and like those 
similar to oneself. 
However, recent research has refuted these earlier 
theories. Social scientists are now convinced that children 
learn social, racial, and religious prejudices in the course 
of observing and being influenced by the existence of patterns 
in the culture in which they live. 
Studies of the development of racial awareness, racial 
identification, and racial preference in both black and white 
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children present a consistent pattern. Learning about races 
and racial differences, learning one's own racial identity, 
learning which race is to be preferred and which rejected 
are all assimilated by the child as part of the total pattern 
of ideas he acquires about himself and the society in which 
he lives. These acquired patterns of social and racial ideas 
are interrelated both in development and in function. The 
child's first awareness or racial differences are found to 
be associated with some rudimentary evaluations of these 
differences. As the average child learns to evaluate these 
differences according to the standards of society, he is at 
the same time required to identify himself with one or another 
group. 
This identification necessarily involves a knowledge 
of the status assigned to the group with which he identifies 
himself, in relation to the status of other groups. The 
child therefore cannot learn what racial group he belongs to 
without being involved in a larger pattern of emotions, 
conflicts, and desires which are part of his growing knowledge 
of what society thinks about his race. 
In a study by Kenneth Clark and his wife, a group of 
children, ages three through seven, were shown four dolls all 
from the same mold and dressed alike; the only difference 
was that two were brown and two were white. These children 
reacted with strong awareness of skin color. The Clarks 
concluded that "racial awareness is present in black children 
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as young as three years old."^ Other investigations have 
shown that the same is true of white children. 
Mary Ellen Goodman in a study of a mixed group of 
nursey school four years old concludes that "children begin 
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to develop racial awareness at an extremely early age." The 
children were rated in three categories: Low awareness (not 
noticing any differences, everyone was "Colored" or of a 
color); Medium awareness (perceiving more details about people 
and using more adjuctives to report these details); High aware 
ness (those children who perceive racial attributes more often 
and had a consistent or nearly consistent idea of race or 
color kind. They were grouped based on the child's partici¬ 
pation in games with others of the opposite color, selecting 
of either a white or black doll, and what their parents 
expressed as their child's attitude toward black or white 
children at the nursey. 
The reactions of others to a child's personal appear¬ 
ance is an important variable, since race may be brought 
either directly or indirectly to the child's attention by 
this means. Remarks about one's skin color, hair and facial 
features alert the child to the fact that there are others 
who look different. Awareness also depends on the opportunity 
to observe racial differences through actual interracial inter 
action or through sources of indirect contact like television. 
Kenneth Clark, Prejudice and Your Child (Boston: 
Beacon Press, 1971), p. 19. 
2 
Ellen Goodman, Race Awareness in Young Children 
(London: Collier-Macmillan, Ltd., 1964), p. 50. 
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Admiration of personal appearance whether by playmates 
or parents is an important mechanism of attitude transmission. 
The fair-skinned, blond, blue-eyed child is admired. She may 
eventually infer that other skin color and hair colors are 
less acceptable. Particularly for a black child admiration 
of personal appearance may be an extremely crucial variable 
to consider in judging the image ha has of his race group. 
For instance his appearance may be judged partly by white 
standards in some situations, the more he approaches white 
standards of attractiveness the more he is envied by darker 
color blacks, this type of evaluation however is changing 
because of the stress on "black is beautiful." The stress 
on black pride has already changed results in studies done 
before the 60*s. Porter hypothesizes that "the difference 
between black and white children in racial preference and 
self-esteem has not as yet been greatly reduced."^ First, 
cultural nationalism may not be sufficient in itself to 
cause large scale changes for blacks. Studies clearly 
indicate that even young children are sensitive to the impli¬ 
cation of social roles. As long as race and poverty are 
related, black will still mean stay back, particularly for 
lower class black children, but many middle class black 
youngsters may be aware of this connection between race and 
socio-economic status as well, black may still mean member¬ 
ship in a less desirable social group. 
^"Judith Porter, Black Child, White Child (Cambridge: 
Harvard University Press, 1971), p. 197. 
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Allport suggests that the learning of prejudice is a 
three stage process. "The first stage is pre-generalized 
learning in which the child does not quite understand what 
a Negro is or what his attitudes toward Negroes should be." 
But the child may already have feelings connected to color, 
for instance, he may think that white is nice or good and 
brown is not; and white and brown individuals may be evaluated 
in this fashion. He may also know that the term "nigger" 
connates bad things; however, he is not quite sure exactly to 
whom this term refer». Gradually the child begins to realize 
that brown and white are attached to clearly defined racial 
categories , and any racial names he has heard also begin to 
acquire a clear social referent. Allport states 
"These early feelings or incipient attitudes 
in the pre-generalized learning stages form 
the basis of real attitudes about racial 
categories , and environmental stimuli may 
continue to reinforce this connection between 
white and good, and brown and bad."^ 
This was evident in Goodman's study; some of the white 
parents had instilled in their children that black was dirty 
and white related to cleanliness and other desirable traits 
as nice, sweet smelling, etc. When asked which doll they 
would like to play with, the white doll was chosen. Most black 
children chose white dolls also, for in their homes they too 
had learned that their skin color was inferior to whites or 
■^Gorden Allport, The Nature of Prejudice (Garden City: 
Doubleday and Company, 1958), p. 282. 
2Ibid. , p. 282. 
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not as clean. This brings us to Allport's next stage, total 
verbal rejection of the unfavored status. This occurs after 
the child has become clearly aware of the existence of racial 
categories and has internalized more well defined cultural 
evaluations of them. "He may then express totally negative 
opinions about members of his own race or the opposite race."^ 
In a study by Kenneth Clark and his wife, they asked 
a group of white and black children which doll they preferred. 
Clark states "the majority of the black children at each age 
indicated an unmistakable preference for the white doll and a 
rejection of the black doll."^ The fact that young blacks 
prefer white reflects their knowledge that society prefers 
white people. White children are generally found to prefer 
their white skin; this is an indication that they too know 
that society likes whites better. It is clear, therefore, 
that self-acceptance or self-rejection found so early in 
childhood develops the complex of racial ideas that reflects 
the awareness and acceptance of the prevailing racial attitudes 
in the child's community. 
Many black children who reject the color black, thus 
resolve this conflict by wishful thinking or seeking some 
escape. One attempt to escape this dilemma was that of a 
northern black who insisted he had a "sun tan." The Clarks 
concluded from studies that 
1Ibid., p. 282-283. 
2 
Kenneth Clark, Prejudice and Your Child (Boston: 
Beacon Press, 1971), p. 23. 
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"Black children from the ages of three 
through six tend to have an uncritical pre¬ 
ference for white skin; from seven through 
ten this choice diminishes somewhat; eleven 
and twelve particularly those in segregated 
groups tend to say they prefer brown skin 
and the preference for a light-brown skin 
persists thru adolescence."1 
Differentiation characterizes the final stage of 
attitude development, when prejudice becomes less "totalized" 
in order to make it more rational and acceptable to the indi¬ 
viduals from stereotypes applied to the whole racial group 
and also to rationalize prejudices. 
The racial attitudes of children are less rigid, hence 
more easily changed than adults; thus his attitudes may become 
more positive or negative as he matures. Racial symbols are 
so prevalent in the American scene that normal children 
eventually perceive them. They observe segregated residential 
areas, segregated and often inferior schools for blacks, 
segregated recreational facilities and in parts of the country 
segregated transportation. They see blacks often only in 
domestic services or in other menial occupations. Such 
observations contribute to young children's attitudes toward 
individuals whom the society consistently label as inferior. 
Until recently the treatment of blacks in the movies, 
over the radio, and on television has contributed to the 
perpetuation of stereotypes. This treatment has labeled the 
black as either comic, menial or inferior. The treatment of 
racial groups by these media reflects the prevailing racial 
attitudes in the larger culture. 
Ibid., p. 48. 
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Contact in an integrated play group or school can be 
an effective mechanism for promoting awareness. If given the 
opportunity to observe the opposite race in new and unfamiliar 
settings, cognizance will be heighten because the newness of a 
situation may itself be a stimulus for seeing and registering 
what was seen and not noticed before. In the study by Good¬ 
man of the nursey school children, there was developed a 
sense of "we" group and of a "they" group. The racial identity 
of the "we" and of "they" is, of course, a function of the 
side of color line from which you view things. Looking from 
the brown side "we" are brown and "they" are white, and look¬ 
ing from the white side the colors are reversed. Goodman's 
study reveals 
"In respect to strength of orientation towards 
one's own kind, blacks fall somewhat short of 
whites. About three-fourths of the brown 
children, as against nearly all of the whites, 
give evidence of a sense of belonging with or 
to the people on their own side of the line. 
They feel at home and comfortable with these 
"same-side" people, and vaguely at one with 
them."1 
Conclusions from the study concerning orientation of 
a superiority-inferiority sort were highly inferential. A 
sense of superiority was conveyed in the way the child 
phrased statements, and in the way he delivered them, as "I 
would let him come in my house and play with my toys." "My 
brother's not black." "They (Negro children) are all right." 
A sense of superiority is implicit too in the judgemental 
^Ellen Goodman, Race Awareness in Young Children 
(London: Collier-Macmillam, 1964), p.81. 
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tone of what the white children said and did in reference to 
the brown children. 
The black children felt only superior to one another 
and never, in the experiences did they assume a position of 
superiority toward whites. They expressed neutrality, but 
over half conveyed a sense of inferiority to whites. They 
conveyed this orientation primarily through their implicit 
acceptance of the judgements which were made on the other 
side of the line. They agreed that whites were "prettier," 
"nicer," and more desirable playmates and even that blacks 
were "dirty," "ugly," and generally undesirable. 
The child may be deflected from an awareness of race 
by pre-occupations of one or another kind. The pre-occupations 
may be the expressions of healthy and more or less inherent 
inclinations to enjoy physical activity, and to conform to 
the play interests of other children to depend upon them or 
upon older people, for cues as to what is and is not important. 
Psychologically healthy children who are preoccupied with 
average four year old concerns are unlikely to become keenly 
aware of race unless their attention is drawn to it by 
striking incidents or by their models (intentionally or 
inadvertently), or unless these same children have an excess 
of the thought ways which are conducive to awareness. Good¬ 
man's study reveals, "Our white parents do not have to face 
the complexities of preparing their children for a status of 
extreme racial inf eriority . "■*■ 
•^Ibid . , p . 84 . 
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These parents are not haunted by fears about whether 
their children will be able to "take it" or by painful personal 
memories of having taken it themselves. It is usually the 
white child, and not the black one who has reactions to mixed 
nursey schools. More whites than blacks ask their parents, 
Why are they black? as compared to blacks asking why are they 
white? 
Children get their racial attitudes from a number of 
interrelated social influences which begin to affect the child 
even before he enters school. This pattern of social and 
cultural forces from which the child learns how to evaluate 
himself and others may include his family, playmates, his 
neighbors, school, the socio-economic status of his family in 
the community and influences of the church and the mass media 
of communication. The impact of any single influence may 
vary according to the age of the child and some of these 
influences are more direct than others. 
It seems clear that these forces, rather than counter¬ 
act the development of negative ideas about race or religion, 
tend to reinforce the prevailing racist ideas, encourage 
rejection, and teach the child to think of people in stereo¬ 
typed terms. These attitudes are acquired as a natural part 
of the daily life of the child, as he comes to know the 
existing values, norms, and attitudes which are essential 
for his acceptance in the outside world. 
CHAPTER II 
EFFECTS OF PREJUDICE ON 
SELF-ESTEEM OF CHILDREN 
Many investigations have shown interest in the effects 
of prejudice on the self-esteem of black children. The black 
child is exposed to negative attitudes about races and to 
objective factors like discrimination or low social position. 
Therefore, he must learn to adapt to these pressures in some 
way. Racial evaluations affect him more directly and more 
personally than they do the white child, who is not forced to 
cope with the problem of being stigmatized because of his 
skin color. 
Even preschool-age black children are adversely 
affected by prejudice and discrimination and some reject 
themselves on racial grounds as a result. The process of 
measuring racial self-rejection is by asking the child to 
identify himself with a picture or doll of the appropriate 
race. This process of self classification involves at least 
two components: the perception by the child that he belongs 
in a particular racial category and the willingness to admit 
this fact. Some studies have shown that the child may have 
knowledge of racial differences and not overtly admit his 
racial membership. This finding suggests that the social 
meaning of racial differences play a large part in determining 
13 
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how a young child will apply these differences to himself. 
But the status of self-identification as a measure of personal 
rejection on racial grounds is still unclear. Some investi¬ 
gators claim that self-classification is based on purely 
perceptual grounds for both blacks and whites, and others have 
interpreted self-identification results for black children in 
terms of self-esteem. 
The tendency of many black children to identify them¬ 
selves as white is the most consistent agreement among the 
whole range of studies on racial self-identification. Clark 
and Clark discovered that approximately nine out of ten black 
children (from three to seven years old) are aware of racial 
differences as indicated by their correct choice of "white" 
and "colored" dolls on request, but only six out of ten make 
socially correct self-classification with the brown doll.^ 
The only contradictory data are provided in a study by Green- 
wald and Oppenheim. Instead of using only a black doll and 
a white doll, they add a "mulatto" as well. Under this con¬ 
dition only 13 percent of the black children identify with 
the white doll. Thus, they argue that "the results of other 
studies on black misidentification are artifacts of the 
procedure.But in their study, although 38 percent of the 
^"Kenneth Clark and Mamie Clark, "Racial Id and Preference 
in Negro children" in Readings in Social Psychology ed. Macoby, 
Newcomb and Hartley (New York, 1958), pp. 602-611. 
2 
H. J. Greenwald and D. K. Oppenheim, "Reported Magnitude 
of Self-Misidentification among Negro children-Artifact?" 
Journal Personality and Social Psychology 8 (1968),pp. 49-52. 
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black children identify with the mulatto doll so do 25 percent 
of the whites. This suggests that many children may not have 
been able to discriminate effectively between the mulatto doll 
and the white doll, particularly since some of these subjects 
were only three years of age. 
The dark and medium black children classify themselves 
more correctly than do their lighter counterparts. This may 
be a function of the fact that the dark child is less able to 
deny his skin color in fantasy because it is so obviously 
different from white. Dark children are slightly more aware 
of racial differences. 
A child's personality is influenced by considerations 
at the same early age at which he learns about racial 
differences and begins to express racial preferences. Studies 
suggests that northern black children suffer more personality 
damage from racial prejudice and discrimination than southern 
black children. Clark states that "the apparent emotionally 
stability of the southern black child may be indicative only 
of the fact that through rigid racial segregation and iso¬ 
lation he has accepted as normal that fact of his inferior 
social status."'*’ 
Minority-group children soon learn the inferior status 
to which they are assigned and observe that they are usually 
isolated and segregated from the more privileged members of 
^"Kenneth Clark, Prejudice and Your Child (Boston: 
Beacon Press, 1971), p. 45. 
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society. They can only react with deep feelings of inferiority 
and sense of personal humiliation. They then become confused 
about their own personal worth. They, too, like all other 
humans require a sense of personal dignity and social support 
for positive self-esteem. Almost nowhere in the larger society 
do they find their own dignity as human beings respected or 
protected. Under these conditions minority group children 
develop conflicts with regard to their feelings about them¬ 
selves and about the value of the group with which they are 
identified. It is understandably then that they begin to 
question whether they themselves and their group are worthy 
of more respect from the larger society than they receive. 
These confusions, conflicts, and doubts give rise under 
certain conditions to self-hatred and rejection of their own 
group. 
At an early age, these children are forced to develop 
ways of coping with these fundamental conflicts. Not every 
child reacts with the same patterns of self-protection. A 
particular pattern depends upon many interrelated factors, 
such as the quality and stability of his family relations; 
the amount of genuine love, support and guidance he receives 
from his parents and other important adults in his environment; 
the social and economic class to which his family belongs, and 
the values, attitudes and aspirations of his friends and 
associates; the cultural and educational background of his 
parents; the traditions and patterns of adjustment of the 
particular minority group to which he belongs and finally his 
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own personal characteristics—his intelligence, his talents, 
his unique personality. 
Children of the lower socio-economic classes may react 
by overt aggressiveness and hostility directed toward their 
own group or less frequently toward members of dominant 
groups. Anti-social and delinquent behavior may often be 
interpreted as this kind of reaction to racial frustrations. 
These anti-social reactions are self-destructive in that the 
larger society not only punishes the individuals involved, 
but often interprets aggressive and delinquent behavior in 
minority group members as justification for continued pre¬ 
judice and segregation. The higher proportion of minority 
group delinquency can be explained by these psychological 
burdens inherent in racial restrictions. 
Withdrawal and submissive behavior are used more 
likely by middle-class and upper-class children of minority 
groups as reactions to their racial conflicts. They also 
seek a resolution of their racial problem by over-compensatory 
methods and the attainment of personal success. These 
children and their parents seek to mold their lives in rigid 
conformity to the standards and values prevailing in the 
middle-class in order to offer themselves as living refutations 
of unjust racial stereotypes. They channel their aggressive 
energy toward this goal with a strong determination to attain 
personal success in spite of the handicaps of their minority 
status. While some children in this group may have the 
intelligence and other characteristics to achieve this kind of 
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success, others do not. And all of them are required to pay 
a high price in emotional tension. 
All social and economic classes of minority-group 
children often react to their group conflicts by the adoption 
of a generally defeatist attitude and a lowering of personal 
ambition. Many of these children also tend to be hypersensi¬ 
tive and anxious about their relations with the larger society, 
and to see racial hostility and rejection even where they may 
not actually exist. Although the range of individual differ¬ 
ences among members of rejected minority groups is as wide as 
among other peoples, and although a large proportion of these 
children develop into constructive and socially useful adults, 
the evidence suggests that all of these children are 
unnecessarily burdened by arbitrary racial prejudices. 
"Lower class black children are taught by their parents 
and from contacts with whites that they must not display open 
aggression toward white people."'*' Because of this fact and 
because their inferior status leads to frustration and a need 
for the expression of aggression, they are required to adopt 
defensive methods of aggression toward whites, which are 
acceptable within the bounds of the racially established role 
or caste. It has been observed that lower-class children 
are more likely to react with violence and anti-social 
behavior, since they are generally taught to defend themselves 
1Ibid. , p. 57. 
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by striking first. Aggressive patterns of behavior are a 
part of the struggle for survival within the lower-class 
pattern of living. The self-destructive impications of overt 
aggression and violence in reaction to minority status are 
less threatening to lower-class black adolescents and adults, 
because they have less to lose than middle or upper class 
blacks. 
The middle-class black parent in preparing his child 
for life teaches him--at least in words that in spite of 
racial restrictions and taboos he is in fact equal to whites. 
Children of this class are trained to control their impulses, 
to adhere strictly to the demands of respectability, to avoid 
negative contacts with whites--in short, to keep out of 
trouble. This parent-child relationship would not be consis¬ 
tent with direct expressions of aggression, overt violence, 
or anti-social behavior. 
"The major parental pressure upon the middle-class or 
upper-class black child is the demand that he be a living 
refutation of the stereotyped picture of the primitive and 
inferior black."'*' The lower status of blacks in society is 
sometimes concealed from middle-class children by their 
parents. They believe they are protecting their children 
from deep psychological scars resulting from an awareness of 
belonging to a rejected minority group. These parents often 
require that their children behave with unrealistic virtues; 
1Ibid., p. 58. 
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that they be compulsively clean; that they repress normal 
aggressive impulses or sexual curiosity; that they assert 
racial equality by over compensatory academic artistic, or 
athletic achievements. Sometimes this results in exceptional 
achievement. At other times, when the child is not excep¬ 
tionally intelligent, a psychological casuality may occur. 
The White Child and Prejudice 
White parents are conventional in their goals, anxious 
about status, and rigid in their social conformity and in 
their quest for acceptability. These parents discourage 
spontaneous and genuine expressions of feelings. The children 
thus become afraid of the parents and yet dependent on them, 
eventually surrender to all parental demands. These children 
repress negative and hostile feelings toward their parents 
and consciously accept only an exaggerated idealization of 
them. These mixed feelings are later expressed in the worship 
of strong and powerful people and a contempt for weak or 
"inferior" people. 
The studies of the "authoritarian personality" con¬ 
tribute to an understanding of the childhood and adolescence 
of intensely prejudiced persons. Clark states, "these 
individuals are seen within a family setting in which parental 
attitudes, striving for status, anxieties, conflicts, and 
rigidities of the parents are transmitted to their children. 
1Ibid. , p. 68. 
This thus influences the manner in which they see and react 
to other individuals. The studies of the authoritarian 
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personality have not produced 
for what determines prejudice 
prejudice on the personality, 
a certain type of personality 
ences) common to some intense 
adequate explanations either 
or for the consequences of 
Studies do show that there is 
(with similar childhood experi- 
ly prejudiced individuals. 
"There have been a number of psychoanalytic 
explanations of the origin and nature of 
intense racial prejudices; that they result 
from the continuation of infantile patterns 
of repressed resentment and hostility toward 
a younger brother or sister; that they are 
the manifestations of unrealistic and irra¬ 
tional thinking which reflects deep tendencies 
of human beings to protect their own self¬ 
esteem by ascribing to others the negative ^ 
characteristics that might apply to themselves." 
A realistic understanding of the problem of prejudice 
and personality concerns itself with the larger social 
climate within which children develop and within which their 
families seek status and security. Children who are taught 
the basic, conventional middle-class values of the American 
culture are at the same time required to learn the appropriate 
attitudes and patterns of behavior expected of them in their 
relations with various groups at different levels of the 
social hierarchy. While American children of respectable 
parents are taught to pursue the symbols of status and success 
they, at the same time, are taught to compete with others and 
1Ibid. , p. 69. 
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to exclude from the area of meaningful competition those who 
are "obviously inferior." Because white children have been 
less thoroughly studied, the evidence of the effects of pre¬ 
judice on their personality is not as conclusive as that 
dealing with the effects of black children. Institutions 
such as the church and school teach these children the demo¬ 
cratic and religious doctrine of the brotherhood of man and 
the equality of all human beings--also teach them to violate 
these concepts through racial prejudice and undemocratic 
behavior toward others. When a child is taught by the same 
persons justice and fair play but is punished for playing 
with a child of a different color; it is difficult for the 
young child to resolve the contradictions. 
For a white child this poses a fundamental moral con¬ 
flict which becomes as much a part of his personality as the 
feeling of inferiority is an aspect of the personality of 
the black child. The white child has to rely on various 
techniques of adjustment in his attempt to cope with his 
profound moral conflict, which soon becomes a personal one, 
just as the black child is required to use and adjust to 
various techniques for the protection of his self-esteem. 
Some children react by a rigid repression or a refusal to 
recognize the contradictions of the democratic creed inherent 
in racial prejudice. Others fall back upon partial or tem¬ 
porary repression of one or more of the contradictory ideas. 
Others begin to accept the rationalizations or excuses that 
their parents or other adults offer in the attempt to resolve 
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this moral conflict. The acceptance of the "superiority" of 
one's own group and the related assumption of the "inferiority" 
of the rejected group may be considered one way of dealing 
with this conflict. The development of intense guilt feelings 
and more hostile and rigid stereotyped ideas enables the child 
to protect himself from recognizing the moral confusion in 
which he is placed. 
Children who are taught prejudices are in actuality 
only being taught the prevailing racist attitudes, methods, 
policies and superstitions of their society. Because they 
learn these and other social values, they must be considered 
normal within the framework of society. However, they are 
being given a distorted view of reality and of themselves, and 
are being taught to gain personal status in unrealistic ways. 
They are learning to establish their own identity as persons 
and as members of a group through hatred and rejection of 
others, and they are encouraged and rewarded if the persons 
they reject happen to be members of a minority group. 
Whenever children, adolescents, and adults are struggl¬ 
ing for security or positive self-esteem they often take the 
easy way out by finding someone to look down upon. 
The novelist Lillian Smith has written extensively on 
the problem of racial prejudices in American life. She con¬ 
tends that they result from the same patterns of social forces 
that influence children's attitudes in such areas as religion, 
sex, and social status. She has arrived at striking conclu¬ 
sions similar to those of the social psychologists, who have 
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studied the problem more systematically. She contends that 
"the major forces responsible for the development of prejudices 
in American children are the anxieties and pressures that 
parents impose on their children in order to foster the values 
of respectability and conformity."^ Anxieties and conflicts 
in the areas of religion, sex, and social values are part of 
the context within which the child develops conflicts and 
anxieties about race. 
Some psychologists have approached the problem of the 
nature of racial prejudice by conducting experiments of the 
laboratory type. They have concluded that the more prejudiced 
the individual the less he will be able to modify his behavior 
when objective conditions require it; that in their range of 
general interests they show less interest and originality in 
their thinking; that they demonstrate a lower capacity to 
understand the problems of others; that they have a smaller 
range of emotional response; that they show less insight into 
themselves; and that they are generally more inhibited. 
The social influences responsible for the development 
of racial prejudices in American children at the same time 
develop deep patterns of moral conflict, guilt, anxiety, and 
distortion of reality in these children. In order to under¬ 
stand the basic and probably inevitable personal problem 
which learning of racial prejudices imposes upon the child of 
the dominant group; one must understand that such a child is 
1Ibid. , p. 69 
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faced with a social situation containing inherent contradic¬ 
tions . 
Pettigrew has suggested that "the socially stigmatized 
role of Negro is the critical factor of having a dark skin in 
the United States."^ Existing theories have focused in large 
part either on a generalized response pattern to the "sub¬ 
ordinate" Negro role or on specific variations in response 
due to social class. 
Theorists have been primarily concerned with black 
people's modes of response to a negatively evaluated role. 
Alexis de Tocqueville suggests that the Negro having been told 
from infancy that his race is inferior to that of whites, 
assents to this propositions and is ashamed of his own nature. 
Much modern theoretical work has suffered from the same overly 
simplistic ^ias, which might be called the "Mark of Oppression" 
approach. 
■^Thomas Pettigrew, Profile of the Negro American 
(Princeton, N.J.: Van Nostrand Press, 1964), pp. 3-5. 
CHAPTER III 
TRANSMISSION OF RACIAL AWARENESS AND IDENTITY 
The family is one of the most important agents for 
transmitting attitudes. The child accepts the norms, values, 
attitudes and behavior patterns of his parents as his own 
through the process of identification. Racial attitudes may 
be transmitted directly and explicitly and are internalized 
by the child. 
Cultural implications can be transmitted by the family 
to the child by overheard conversations between parents. 
Adults often discuss racial issues with one another; assuming 
that the child nearby has no interest or intellectual capacity 
to follow their conversation. Erik Erikson suggests that 
"minute displays of emotion such as affection, pride, anger, 
guilt, anxiety...(rather than the words used, the meaning 
intended or the philosophy implied), transmit to the child 
the outlines of what really counts in the world.Therefore 
by the time a child is told that blacks are inferior he may 
already be convinced of this fact. A white child who sees 
his mother press down the locks on the car door while driving 
^Judith Porter, Black Child, White Child (Cambridge: 
Harvard University Press, 1971), p. 14. 
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through a ghetto area learns effective instruction about race. 
Likewise, the black child who is constantly told "people are 
all the same inside" gets the implied message. Other impor¬ 
tant mechanisms of attitude transmission also affect a 
youngster's developing attitudes. 
Value-laden words are a source potential prejudice, 
since in this culture white generally has more positive conno¬ 
tations than black. Although the color brown is described 
in books as having pleasant associations (chocolate, nuts), 
the white-black contrast is striking. Black is dirt and night 
and something to be afraid of. White is highly positive 
connotating pretty things and fun. Color connotations of this 
type do affect developing racial attitudes. 
If a child constantly sees white faces in the pages of 
children's books he may make inferences about race, since 
whiteness as the proper model for identification is reinforced 
by this means. The mass media are another very potent means 
of transmitting attitudes. Suzanne Keller estimates "that 
three-quarters of lower class six year old children spend at 
least two and often as many as five hours a day watching 
television."1 Black actors are now in central roles, and 
stereotypic portrayals like Amos n' Andy have disappeared. 
Black characters, however, are usually strong middle-class 
and far removed from the average ghetto experiences. Blacks 
are appearing more frequently in commercials, and programs on 
1Ibid. , p. 15. 
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interracial relations, black culture and black problems. 
The recent public television series "Seasame Street" which 
aims at cognitive development of pre-schoolers, is a creative 
and outstanding approach in the area of race. Although the 
major characters are black, the cast is integrated. 
The daily news on television, or in newspapers provides 
a stimulus for parental conversation about racial issues, 
thus affecting the child's attitudes through indirect instruc¬ 
tion. The white parent may express anger at news about black 
militancy, or he may comment about government action in the 
area of race. 
Lasker in Race Attitudes in Children states, "Fear is 
not only the most frequent emotional counterpart of race 
awareness in children, but also the most vivid and most 
lasting of the reactions experienced in this connection. 
Some adult in the child's environment usually implants this 
association between fearful characteristics and race. He 
may tell the white child that he will catch a disease if he 
touches a black child or if he is bad the black man will get 
him. 
Cruelty and combativeness are also evident in race 
awareness such as name-calling and fist fighting. Ridicule 
develops about the age of seven; however before this age, 
frequent use of racial nicknames are used by children before 
they are aware of what they mean and some use a poetic quality 
^Bruno Lasker, Race Attitudes in Children (New York: 
Henry Holt and Company, 1929), p. 7. 
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of their Imagination whan relating them. Ridicule le a atrong 
weapon for strengthening one's sense of superiority, particu¬ 
larly whan those of another race or nationality are known to 
be ashamed of their descent. 
Many people especially those of limited or uniform 
experience believe that a general feeling of aversion for 
parsons of considerable differences can ba explained by an 
Inborn trait. However, most studies hhow that no single 
instinct, nor even a whole key-board of instincts, can explain 
so mixed an assortment of reactions. The part played by 
instinct in race feelings, if it plays any, is probably 
smaller in the child's life than in adolescence and young 
adulthood. The child acquires a mixture of contradictory 
attitudes toward thosa of ottier races from the classroom, 
Sunday School, playground, at home, on the streets; which he 
is quite unable to explain to himself or to others. 
Unpleasant racial sense impressions personally experi¬ 
enced in the early years of life are many. Sometimes fear 
is aroused; again, disgust. In either case there is a 
sensory image that Is, often described as "horrifying." The 
fact that these images were experienced in childhood gives 
them a more or less permanent character. Personal experience 
is never the only influence to which the child reacts at a 
given moment. It may however stand out against a neutral 
or hostile background of adult attitudes as an effective 
stimulant or corrective. 
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Children obtain a large part of their fixed ideas, and 
prejudice opinions neither from direct personal experiences 
in the narrow sense, nor from grown-up people, but from other 
children. The average child is made to notice outer differences 
of values. His very contacts are regulated for him, if not 
by precept, then by example. So it is that the child--since 
his experiences are not the same in the classroom and Sunday 
School, on the playground and on the street, at home and in 
the social center—acquires a mixture of contradictory 
attitudes toward those of other races. 
In one home it may be possible to promote actively 
pleasant interracial contacts of the children so as to con¬ 
dition them for an adult life free from race consciousness. 
In another no kind of actual contact may be practicable, and 
yet by the use of many devices it is possible to predispose 
that child for an appreciative frame of mind toward the achieve¬ 
ments of other peoples and races, for a habitual fair dealing 
with persons of unprivileged groups, for a sense of the value 
of fact against superstition. 
The concept or at least the term identity seems to 
prevade much of the literature on the black revolution in 
this country and to have come to represent in other countries 
as well something in the psychological core of the revolution 
of the black races and nations who seek emancipation from the 
remnants of colonial patterns of thought. 
Every person's psychosocial identity contains a hier¬ 
archy of positive and negative elements, the latter resulting 
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from the fact that throughout his childhood the growing human 
being is presented with evil prototypes as well as with ideal 
ones. The individuals belonging to an oppressed and exploited 
minority, which is aware of the dominant cultural ideals but 
prevented from emulating them, is apt to fuse the negative 
images held up to him by the dominant majority with the nega¬ 
tive identity cultivated in his own group. Here we may think 
of the many nuances of the way in which one black may address 
another as "nigger." 
The reasons for this exploitability (and temptation 
to exploit) lie in man's very evolution and development as 
pseudo-species. There is ample evidence of "inferiority" 
feelings and of morbid self-hate in all minority groups, and 
no doubt the righteously and fiendishly efficient way in 
which the Negro slave in America was forced into and kept in 
conditions preventing in most the incentive for independent 
ambition now continues to exert itself as a widespread and 
deep-seated inhibition against utilizing equality even where 
it is "granted." 
The oppressor has a vested interest in the negative 
identity of the oppressed because that negative identity is 
a projection of his own unconscious negative identity--a 
projection which up to a point, makes him feel superior but 
also, in a brittle way whole. 
The systematic exploitation of the black male as a 
domestic animal and the denial to him of the status of 
responsible fatherhood, on the other hand, are two of the 
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most shameful chapters in the history of this Christian 
nation. Erikson states, 
"For an imbalance of mother-and-father 
presence is never good, and becomes increas¬ 
ingly bad as the child grows older, for then 
the trust in the world established in infancy 
may be all the more disappointed."1 
Under urban and industrial conditions it may indeed, become 
the gravest factor in personality disorganization. But, 
again, the "disorganization" of the black family must not be 
measured solely by its distance from the white or black 
middle-class family with its one-family housing and legal and 
religious legitimizations. Disintegration must be measured 
and understood also as a distortion of the traditional, if 
often, unofficial black family pattern. The traditional 
wisdom of the mothers will be needed as well as the help of 
the black men who (in spite of such circumstances) actually 
did become fathers in the full sense. 
In the meantime, the problem of the function of both 
parents each strong in his or her way and both benignly 
present in the home when needed most, is a problem facing the 
family in any industrial society. 
"The African identity is a strong contender 
for the American black identity. It offers 
a highly actual setting for the solidarity 
of black skin color, and probably also pro¬ 
vides the American black with an equivalent 
of what all other Americans could boast 
about or if they chose to, disavow: a home¬ 
land, if ever so remote. 
^Erik Erikson, Identity, Youth and Crisis (New York: 
W. W. Norton, 1968), p. 311. 
2Ibid . , p. 317. 
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There seems to be a question, however, whether to Africans a 
black American is more black or more American, and whether 
the black American in actual contacts with Africans, wants to 
be more American or more black. 
The tendency to amalgamate the symbol and the thing it 
stands for may be called condensation. It takes various forms 
and has many consequences. For instance, in terms of skin 
color especially within the past century alarm have been 
sounded concerning the "yellow peril." At the same time the 
"white man's burden" has been a matter of pious concern. One 
theory has it that the exploitation and frequent cruelty 
practiced by European entrepeneurs and officials in China, 
India, Malay, Africa have left them with a bad conscience. 
Half-fearing a well-merited revenge on the part of dark-skinned 
peoples, the white man has grown fearful, and being fearful 
has grown oppressive. 
Whatever the reason skin color to a white person is a 
salient feature, as visible as a shooting star, and symboli¬ 
cally important. On the whole, the colored people of the 
world make less of the matter. Skin color to them in general 
seems more or less irrelevant to the basic problems of life. 
Allport in the Nature of Prejudice states that, 
"Dark skins in and of themselves are not 
objectionable. Many white people are really 
fond of deep pigmentation. The lower layers 
of the epidermis of all normal people contain 
melanin which term in Greek means black. With 
the aid of vacations and sun-tan lotions 
millions of dwellers in northern countries try 
their best to capitalize on such melanin as 
they have. To be "brown as a nut," "red as an 
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Indian," or even "black as a Negro" is a 
tribute to a successful summer vacation. 
Sun bathers aspire to a Negroid Complex¬ 
ion."1 
The question may be asked, why then should children 
favored by nature with dark-skin be regarded with repugnance 
rather than with admiration? It is not because of their 
color but because of their lower status. Their skin implies 
more than pigmentation, it implies social inferiority. We 
have seen how these attitudes are transmitted to the child 
by his family, school, playmates, church, and mainly his every¬ 
day experiences. 
^Gorden Allport, The Nature of Prejudice (New York: 
Doubleday and Company, 1958), pp. 133-34. 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
A child is born into the world a blank slate; he has 
to be molded, shaped and created into a individual who is 
able to cope with the world. Studies have proven that at an 
early age children become aware of racial differences. Black 
children seem to become aware before white children. 
Racial attitudes can be developed from the simple 
connations the child has of the colors black (bad) and white 
(good). He relates these colors to individuals. He learns 
from everyday experiences what group society prefers and 
which group is labeled "inferior." He has no control over 
which group he belongs; he is born into it and has to adjust 
according. 
Children are very observant they can see what place 
in society they hold. Adjusting to the fact of being black 
in a white society can be crucial to the developing personality 
of very young children. From studies we have seen how black 
children prefer white dolls and usually identify with them; 
thus denying their skin color. A white child's personality 
is affected also, because he is taught one thing but required 
to act in a different way. 
The family and the mass media are two important mecha¬ 
nisms for transmitting to the child racial attitudes that 
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prevail in the larger society. A child internalizes the 
values, attitudes, and behavior of his parents. The parents 
convey to the child his own racial attitudes by conversations, 
gestures, bias comments, and reactions to any circumstances in 
the area of race relations. A child picks up these patterns 
and if and when he comes in contact with other children of a 
different race or color he reacts in the same manner as his 
parents. 
The mass media--television, radio and books--have a 
great effect on a child's developing attitudes. A child who 
watches television constantly and never sees anything he can 
identify with may feel that he or his group isn't important. 
Changes have occurred in this area, however, black children 
can now watch television and look in books and be able to 
identify with what they see. This gives them a feeling of 
pride that children generations before them could not obtain. 
A child needs to know that he is accepted. The 
responses he receives about his personal appearance has a 
tremendous effect on his personality. Young children tend 
to want to touch each other or play in each others' hair. 
This occurs quite often in integrated nursey schools and the 
child thus becomes aware of differences in hair texture, 
color of eyes and other facial features. The teacher plays 
an important role here also. Her reactions to any particular 
child is noticed by all the other children and can have an 
effect on their attitudes of race preference. 
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The main points this thesis has shown is that race 
awareness occurs at a very early age. Many factors socially, 
economically, and culturally play a part in the development 
of a child's personality in the area of race. A child is 
influenced by his school, church, playmates and family. These 
institutions convey to the child the overall existing patterns 
of belief, values, and attitudes in the society in which he 
lives. As the child grows, he tends to conform to these 
behavior patterns that have taken place through his socializa¬ 
tion process. As he grows older, he begins to understand who 
he is, and what is expected of him. Time will tell if he will 
be able to adjust to a world that has labeled him "inferior" 
or "superior" or spend a lifetime trying to prove to society 
he isn't what he is labeled to be. 
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